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This study reports the results of teaching junior college students in a block or 
mini-college plan, in which five teachers shared the same students in a core prog cam 
of courses. Objectives of this approach included increasing student identity with the 
college, developing new concepts about team teaching, utilizing the advantages of 
modern technology in instruction, and increasing student learning. The evaluation of 
this program included faculty responses, student responses, scores on the 
Watson-Glaser Critical Thinking Appraisal, scores on the Purdue Attitude Scale. ACT 
Composite scores, and grades earned. Preliminary results indicated no definite gains 
in instructional efficiency. However, the general reaction by students and by teachers 
was positive. A value of this study was that it assisted in the identification of 
instructional problem areas. The report includes data from each of the measurement 
devices and a copy of the student questionnaire. (JC) 
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The original design of the mini-college was the creation of Dr* 

Casol Zion „ then Associate Dean of Instruction , El Oantro College., Aft©? 
moving to the district office as Specialist for Educational Planning# Dr* 

Zion continued to plan for and implement the mini-college* 

It was suggested that five teachers he chosen from “enthusiastic 
volunteers** to shore the same 180 student®. It was recommended that history r 
and English b® a past of such a program along with a general science course 
and two of the more popular electives # such as psychology and perhaps one 
of the humanities courses. 

By giving these students a tight formal schedule of a limited nature 
( th rough computerised registration) , the teachers assigned to these 180 stu- 
dents would be free to take such students on field trips to art galleries# etc* # 
without worrying about interfering with other class work. The interdiscipli- 
nary theory would argue that a trip to the art gallery could result in a theme 
for the English class as well as a lesson for the art class. 

Regarding stimulation for the teachers, the same approach would 
suggest that science exhibits would be of interest to the English# art# and 
history teacher# and a lecture on public affairs would be of interest to those 
not in social science* If the claim is made that a student must be a well- 
rounded individual# faculty members should not remain ignorant of the work of 
their colleagues in other fields and departments • It was thought that this 
would be a desirable experience for the teachers as weil as the students* 

The plan assumed utilization of the learning Center facilities 
with programmed materials# films# etc# For such an extensive program# much 
planning was required, and it was first deemed best to pay these five teachers 
to develop such a program during the summer of 1968 and have it go into effect 
in September of 1968* However# it was eventually decided to take a step 
while enthusiasm ran high. On the condition that the right five teachers 
could be found and given planning as an overload during the Fall of 1967 (that 
is # pay them as though they were teaching a night class but instead have 
them do this programming), the decision was made to institute such a program 
during the Spring of 1968* 

While the Dean of Instruction had a brief outline of such a plan# 
it had weaknesses to which these five instructors would address themselves * 
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It was realized that they could not possibly work out ell the problems prior 
to instituting the program, but would have to adjust as they went along. 

Rather than wait until everything was just right for Implementation, the risk 
was based on the selection of five excellent teachers, and the hope that stu- 
dents would not suffer from mistakes made, and that all who would be involved 
in this process would gain from it. 

It was noted that one of the lowest factors in the spring 1967 Pur- 
due evaluations was related to Claes size. If these evaluations were to be 
used constructively, it seemed appropriate that an experiment addressing it- 
self to this problem be undertaken* 

The core of this plan left large group assemblages for testing pur- 
poses, or to hear a consultant brought in for a special occasion, and for a film 
which had been rented for one particular showing. In the case of the consult- 
ant or the film, the teachers and the students together would form the audience. 

Since this experimental college would, it Was hoped, serve as a 
basis for future adaptation, it was necessary that it include all levels— lower, 
average, and honor students. In such a heterogeneous group, a further 
rationale against lecturing was being tested, since it is difficult for a lecturer 
to know at whet level to direct his speech. The essence of this plan is 
shown on the following pages in a typical teacher's schedule and a typical 
student’s schedule. Note that the one scheduled meeting per week was for 
a group of twenty students. The other TEA meetings were in individual assign- 
ments or in groups of five to ten. The tutorials were manned with the help 
of honor students. This approach fitted into a multi-faceted honors plan which 
went into effsct in the fall of 1967. 

PIANNING — STRUCTUftll CP THE BOARD 

The purposes of a college within a college are varied, as indicated 
by the structure of the board. It was hoped that the student, by being a 
member of a small unit within the larger college, would not lose the feeling 
of identity which often happens in our present day educational world. It was 
hoped to utilize established theory and, perhaps, develop some new concepts 
about team teaching. The board contains those with subject matter special** 
ties as well as those with expertise in the area of student learning processes. 
In addition, it involved those who can truly make modem technology serve the 
instructional process. No finished product or theory is assumed. AU ten 
members of the board were Involved in devetoping the program. 
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While theiepeopiO w«t planning the college within a college 
for the spring semester during the fall term, they required some time in 
August to set the initial framework and begin to function as a unit* 



5 Instructors 

History 103 
English 103 
Math 
Art 104 
Psychology 



jay Hammond 
Paxton Moore 
Mildred Pinch 
Nancy Sue Reynolds 
Dorothy Booth 



1 Counselor 
1 Reading Specialist 
1 Media Specialist 
1 Data Processing Advisor 
1 Coordinator 

10 



Johnyce B&s&U 
Mike Maygll 
Richard Smith 
jim Hill 
Carol Zion 



lMPl3MENTATI0N"*tHE STUDENTS ACTUALLY IN THE PROGRAM 

An analysis of the distribution of the ACT Composite Scores of 
the 1967-68 freshman class of El Centro College and the 1966-67 Texas Com- 
posite (college-bound) Indicated the following comparison: 

Texas: B1 Centro: 

M* 18.05 M ** 15.91 

SD» 5.15 $D* 5.24 

Actually, 98 students enrolled in the Mini-College instead of the 
180 proposed. This was shown to be due to mathematical limitations imposed 
by the particular pattern of five courses — a factor overlooked in Initial plan- 
ning. The mean and standard deviation of students on the ACT composite was 
determined to be as follows: 



Mini-College: 

M» 19.4 
SD« 6.4 

See Table 8 for a more detailed distribution of scores arid compari- 
son with a sample of “regular* El Centro College students. 
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RBSULTS 



Since advanced plans had not been made for an y formal study of 
the Mini-College, as conducted during the spring semester. 1968. very few 
definitive statements can ha made. The study consisted of five stages: 

Cl) an informal, anecdotal description of the operation as viewed by the staff 
members; (2) student responses to a series of open ended questions; (3) 
comparisons between Mini-College students and students enrolled in tradi- 
tional sections of English and History on the Wats orv~G Laser Critical Thinking 
Appraisal; (4) comparison of Purdue Attitude Scale sce**s for students enrolled 
in Mini-College English „ History. Mathematics, and Psychology, with stu- 
dents enrolled in regular sections of these courses; (8) comparison of grades 
received in Mini-College sections and regular sections of the same course. 
Except for the math courses, no specific statement of objectives, with appro- 
priate testing devices, was prepared. 

FACULTY REACTIONS 

A pattern of informal observation and interviews with instructors 
was implemented after mid-semester. No conclusive generalizations may be 
made, but some characteristic observations may be tentatively stated as follows 
m reported by the teachers: 

"A sense of frustration over lack of regular attendance 1 * . 

M Students were misinformed that they would pass 1 regardless 1 in 
this experiment; therefore, they took a lot for granted. 11 

“The good students are doing very well; the not so good— not so 
good.” 

0 

The counselor assigned to the Mini-College repotted instances of 
student dissatisfaction because of the unstructured nature of some of the teach- 
ing. Generally, it may be reported that four of the instructors attempted to 
achieve the standard outcomes of the respective disciplines • They all report- 
ed an esprit de corps among students and teaching staff not characteristic of 
the conventional teaching structure. 

All of the instructors expressed difficulty in planning and develop- 
ing tutorial and/or self-instructional components of the program. These took 
more time than anticipated and some were of doubtful effectiveness, as judged 
by the teacher conoemed. 
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Several instructors expressed difficulty in "getting the seminars 
going" . The apparent apathy of many of the students was hard to overcome* 

It was not easy to overcome twelve or more years of "lecture-listening" 
habits . Obviously special techniques needed to be developed for most effect- 
ive utilisation of the seminar sessions. 

a * 

STUDENT EVALUATION 

During the latter part of April * 1968 , a questionnaire was submitted 
to the students in the Mini-College* A detailed description of the response 
to this questionnaire is hereby reported* Questions 1-4 were tabulated by 
Vernon Hendrix and the remaining questions by Mrs* Blxzell* 

Seventy students completed the questionnaire which allowed them 
to express their opinions about certain aspects of the Mini-College 1 . A des- 
cription of the results for the first four questions follows* 

Question 1; 

Nineteen students either foiled to answer the first question or gave 
unrelated responses* without any evaluation or information* Fifteen students 
indicated a positive attitude for the Mini-College. Ten of these were general 
responses such as "good" * "fine" * etc* Three of them were complimentary of 
the instructors,, in general* one of which stressed the casual and "without stress" 
atmosphere* Two were particularly positive about the films* 

Fifteen students expressed essentially negative opinions in their re- 
sponse to question X * The greatest number of negative reactions (six) were 
. concerned with the films. These criticized the content (one student saying (hat 
they were lousy) and consistently stated that the films were not properly intro- 
duced or incorporated into the course* Two students gave general negative 
evaluations without specific complaints* The following points received two 
negative votes each: (i) In the history seminars It was difficult to "speak 
against tee competition" and they appeared to be learning that there was no 
hope for future generations* the present government was generally wrong and 
corrupt* (2) The seminars In general kept getting "off the track". The lectures 
needed some introduction* so that their "place" in the total framework might 
be made clear* There were several single criticisms* two of which pertained 
to the nature of the students* One of these criticised the lack of student par- 
ticipation and tee other criticized tee inability to make the grade on your own 
when required to do Individual study* 
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. Fourteen students included both positive and negative evaluations 

in uieir reply to question 1. Most of the positive evaluations (five) were 
general in nature without specific reference. Four students were positive 
about the group discussion. Two students were negative about the small 
group discussions , both of them complaining about having to go to two history 
seminars. The positive and negative reactions to the small group discussions 
were both evenly divided between Art- History - English and Psychology- 
Algebra . (This two-category grouping of the courses has aome rather interest- 
ing Implications.) The negative reactions toward the small groups were due 
to “too much lecturing" and not enough discussion. Three positive reactions 
to the lectures were indicated, again these Indicting the Art-Htstory-English 
versus Psychology-Algebra categories. The negative reactions stated that the 
lecturers were disorganized and students did not know what to expect next. 

One positive and three negative reactions were concerned with the films. The 
negative reactions again indicted that these should be explained or introduced . 
Single negative reactions used the following as their reference: (1) tapes, 

u ‘ ,1 * tory B * mln * r * nead greater guidance and the teles for di sc u ss io n 
should be announced in advance, (3) discussions should not he attempted 
wife mote than tan students in a class, (4) the students ware not responding 



^ % . s * »*udentB offered neutral evaluations (neither negative nor posi- 
tive) but included factual information In their response* The following com- 
ments were made: (1) Facts and applications were occurring in the audio-visual 
piesentatloxis and lectures; (2) the lectures do not relate (in content) to semi- 
nars; (3/ lack of time and homework constitute weaknesses; (4) the films are 
ormative; (5) there is not enough (formal) presentation; ($) group discussion 
is the primary method used by algebra, art. psychology and English, but lec- 
ture is the primary method used by history. 

Question 2: 

* % 1 

The responses to the second question included four tt no responses 14 
or irrelevant responses, one generally negative response and fourteen general- 
ly positive responses, without specific reference. 



The largest number of reaponses were concerned with the films. 
Three responses were positive, one indicating that the psychology films were 
especially good. Eight responses were negative, again indicating that some 
introduction, explanation and analysis of the films' should be included. One 
of these responses indicated that many of the films were “old 49 • 



-7 



Most of the other comments were directed towards specific sub- 
jects. Six references were made to history. One of these was positive, in- 
dicating that it was valuable to be left on you r awn . Five were critical, in- 
dicating that there was no basis for study, subjects were needed for the 
discussions* and that the questions asked and vocabulary used were incompre- 
hensible* 



Another positive response with reference to psychology indicated 
that the seminars "remained on the subject" . Five negative reactions toward 
psychology stressed the need for greater explanation, move small group dis- 
cussion. and "lecturing on more of the text"* 

Three positive responses were directed toward math, one of these 
indicating that discussions remained on the subject. 

Three negative responses were directed toward: (1) the quality of 
student response {many students were taking advantage of the Mini-College). 

(2) there was not enough discussion in the small groups, most of the discussion 
ooouning between the teacher and one student. Two negative responses were 
directed toward each of the following: (1) discussions that wander off the topic* , 
(2) lecturers do not give enough material for small group discussions. (3) the 
Mini-College is really no different from the regular type of organisation, es- 
pecially the big sessions. (4) everything is disorganised. (5) more time in 
class is needed. A number of single comments: {1) more assignments should be 
made. (2) the Friday seminars are boring. (3) attendance should be take;;* 

(4) there should be more explanation. (S) the individual instructors should make 
more presentations. 

Question 3: 

In question three, which specifically directed the student to make 
suggestions for improvement. 38 persons did not respond or offer relevant re- 
sponses. The largest number of suggestions pertained to the seminars (8). The 
seminars should have some fixed topic for discussion. Four of these responses 
were for seminars in general, three were directed specifically toward the 
history seminar, and one toward the art seminar. One student pointed out that 
seminars occurring before and after a lecture presented problems of coordina- 
tion. Another referred to the history seminars os "third degree sessions" • Five 
suggestions were directed toward the films, these again stressing the need for 
Introduction, explanation, and analysis. Four suggestions indicated that more 
time for meetings was needed. Three suggestions indicated that student bull 
sessions or discussion groups* with or without the instructor, would be of value* 
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A variety of single suggestions were; less time should be spent dis~ 
cussing what is going to be done and what is wrong with the Mini College and 
more Unw; doing something* there are some subjects that should have more ex- 
perimentation since no two instructors can be expected to follow the same pro- 
cedures; better teachers are needed; the regular three hour structure Is better; 
questions should be asked of specific students to gel more student participation; 
the material in tapes should be put in the lectures* there should be more films 
and speakers « more inter-disciplinary activity is required; students should be 
pushed; instructors should stay on the subject* and the Friday seminars are in- 
ferior due to thfc instructors being tired and lostag interest. 



Question 4; 

Question Inqu ir ed about the relevance of the educational experiences 
to the student's own life. The majority of students either sold there wa.s no 
relevance or did not respond to this question* Only twenty students gave some in- 
dication that there was some relevance. Eleven of these were evidently referr- 
ing to current events which were discussed In history. Nine students made some 
response giving specific evidence that the subject matter related directly to 
their life # Three of these were with reference to psychology * one with reference 
to math# one with reference to art# one with reference to history fend three with 
reference to no particular subject}. 



Question 5; 

Have you acquired any new ideas or understandings? If so# what? 
Responses: 52 positive; 13 negative* 7 no answer. 



Positive responses tfl.Qu9Siioq^r.r^ 

1. New ideas from speakers 

2. Greater understanding of self . ^ . 

3. Better understanding of world situation (current events; 

4. Better understanding of others 
5 . Appreciation of others Ideas 

6. The value of freedom to speak 

7. Scadaned my outlook 

8. Better understanding of subject matter 

9. Know l'm not well read 

10. I 5 m more objectionable & seek to understand others 

11. 1 stop to think more 

12. See life In a different way 

13. Don't go to school full time unless you have time 
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